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2025 Annual Report to the School Community

School Name: Stanhope Primary School (3937)

e all teachers at the school meet the registration requirements of the Victorian Institute of Teaching (VIT)

e the school meets prescribed Minimum Standards for registration as regulated by the Victorian Regulation and
Qualifications Authority (VRQA) in accordance with the Education and Training Reform Act 2006 (Vic) (this
includes any exemption granted to this school by the VRQA, for the most recent calendar year, in relation to
minimum student enrolment numbers and/or the curriculum framework requirement to deliver a languages
program)

« the school meets the requirements of the Child Safe Standards as prescribed in Ministerial Order 1359 —
Implementing the Child Safe Standards — Managing the risk of child abuse in schools (PDF).

Attested on 29 April 2026 at 02:50 PM by Fiona Wallace (Principal)

« As executive officer of the school council, | attest that this 2025 Annual Report to the School Community has
been tabled and endorsed at a meeting of the school council and will be publicly shared with the school
community.

Attested on 30 April 2026 at 05:15 PM by Fiona Wallace (Principal)
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How to read the Annual Report

What does the About Our School commentary section of this report refer to?

The ‘About our school’ commentary provides a brief background on the school and an overview of the school’s
performance over the previous calendar year.

The ‘School Context’ describes the school’s vision, values, and purpose. Details include the school’s geographic location,
size and structure, social characteristics, enrolment characteristics, and special programs.

The ‘Progress towards strategic goals, student outcomes, and student engagement’ section allows schools to reflect on
highlights related to implementation of and progress towards the School Strategic Plan and Annual Implementation Plan,
and efforts to improve student learning, wellbeing, and engagement.

What does the ‘Performance Summary’ section of this report refer to?

The Performance Summary includes the following:
e School Profile
o student enrolment information
o the school’s ‘Student Family Occupation and Education’ category
o responses to the General Satisfaction area of the Parent/Caregiver/Guardian Opinion Survey
o school staff responses to the School Climate area of the School Staff Survey
e Learning
o English and Mathematics for Teacher Judgements against the curriculum
o Reading and Numeracy proficiency levels for National Literacy and Numeracy tests (NAPLAN)
o Reading and Numeracy relative growth for National Literacy and Numeracy tests (NAPLAN)
o Wellbeing
o student responses to the Sense of Connectedness area in the Student Attitudes to School Survey
o student responses to the Management of Bullying area in the Student Attitudes to School Survey
e Engagement
o average absence days per student
o student attendance rate

Key terms used in the Performance Summary are defined below:

Similar Schools
Similar Schools are a group of Victorian government schools with similar characteristics to the school.

This grouping of schools has been created by comparing each school’s socio-economic background of students, the
number of non-English speaking students and the school’s size and location.
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NDP and NDA

‘NDP’ refers to no data being published for privacy reasons or where there are insufficient underlying data. For example,
very low numbers of participants or characteristics that may lead to identification will result in an ‘NDP’ label.

‘NDA'’ refers to no data being available. Some schools have no data for particular measures due to low enrolments. There
may be no students enrolled in some year levels, so school comparisons are not possible.

Note that new schools only have the latest year of data and no comparative data from previous years. The department
also recognises unique circumstances in Specialist, Select Entry, English Language, Community Schools and schools
that changed school type recently, where school-to-school comparisons are not appropriate.

The Victorian Curriculum

The Victorian Curriculum F—10 sets out what every student should learn during his or her first eleven years of schooling.
The curriculum is the common set of knowledge and skills required by students for life-long learning, social development
and active and informed citizenship.

The Victorian Curriculum is assessed through teacher judgements of student achievement based on classroom learning.

The curriculum has been developed to ensure that school subjects and their achievement standards enable continuous
learning for all students, including students with disabilities.

The ‘Towards Foundation Level Victorian Curriculum’ is integrated directly into the curriculum and is referred to as ‘Levels
Ato D' ‘Levels A to D’ may be used for students with disabilities or students who may have additional learning needs.
These levels are not associated with any set age or year level that links chronological age to cognitive progress (i.e.,
there is no age expected standard of achievement for ‘Levels A to D’).

Updates to the ‘Performance Summary’ in the 2025 Annual Report

NAPLAN relative growth data has been included in the 2025 Performance Summary as there is sufficient data available
for the comparison.
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About Our School

School context

Our school is situated on the highway in the small, rural township of Stanhope. The population of
Stanhope is approximately 800. Stanhope is a close knit community that boasts a supermarket,
recreation facilities, an outreach health service, various small businesses and a large Lactalis
dairy processing plant. Stanhope's identity is closely linked to its dairying history, its returned
servicemen and servicewomen, and its sporting prowess.

Stanhope Primary School believes that we should all be Lifelong Learners. Our school values of
Citizenship, Learning, Success and Respect support this focus and are embedded across all
aspects of the school. In 2025 we ran weekly Social and Emotional Learning lessons focusing on
our values, ensuring that each value was explicitly taught and then purposefully woven into the
fabric of every area of school life. Each week at assembly we recognised one student from each
class who demonstrated our school values and awarded them as our Student Of The Week.

Our school has expansive grounds and buildings. In 2025 this use was limited to 2 main
classrooms within the main building - one as P-2 classroom, and the other as our 3-6 classroom.
In recent years enrolments have consistently declined, however we finished the year with an
increased enrolment of 16.

Our staffing levels increased in 2025 as we introduced a full-time teacher, in addition to our full
time principal and 2 part time teachers. This enabled us to run two separate classrooms, thereby
answering student need to focus on a narrower curriculum. Additionally we were fortunate to have
invaluable support through our Tutor, our Chaplain/Wellbeing Officer, and our part time in-
classroom Education Support person. The Principal role included teaching 2 hours per week of
specialist classes - one of Auslan and one of music - in addition to teaching the P-2 class every
Monday and every second Wednesday. For the first semester of 2025 we continued to have our
Inclusion Leader working 2 days per week, providing resources to both staff and students.

We continued to work closely with 3 other primary schools and worked hard to make inter-school
arrangements to provide social, sporting and educational opportunities to mix and learn from each
other as students and staff. Each of the four schools aims to host one 'Cluster Day' per term, and
for our day of hosting we arranged an "Emergency Responders Day" which included
presentations and displays by the State Emergency Service (SES), Victoria Police, St John's
Ambulance, and the Country Fire Authority (CFA). These ongoing opportunities afford our
students not only additional educational experiences, but also time and space to socialise with a
larger group of peers.

The Principal worked closely with the Principals from those same 3 nearby schools gathering
regularly for breakfast meetings, sharing Professional Learning and facilitating further staff
Professional Learning. Our staff, together with the staff from these 3 schools, also meet regularly
twice a term as a Professional Learning Team.
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Progress towards strategic goals, student outcomes and student
engagement

Learning

In 2025, the school successfully achieved its priorities in Teaching and Learning, with a clear
focus on strengthening collaboration and consistency across staff practice. Two significant
initiatives underpinned this progress: the restructuring of classes into a P-2 and a Years 3-6
cohort, and the introduction of a revised timetable that enabled all teaching staff to participate in
1.5 hours of dedicated collaborative planning time each week.

The establishment of two classrooms facilitated a more targeted approach to teaching and
learning, allowing staff to concentrate on developmentally appropriate skills within each cohort.
The P-2 classroom prioritised explicit phonics instruction, while the Years 3—6 classroom focused
on student growth across the curriculum. Students adapted quickly to the new structure, and early
feedback from families was positive, particularly in relation to the separation of siblings into
different learning environments. Staff reported that reducing the number of year levels within each
classroom from seven to three created greater opportunities for differentiated instruction, as well
as increased time for review, consolidation and multiple exposures to key concepts.

The introduction of weekly collaborative planning sessions, scheduled during specialist classes,
significantly strengthened instructional consistency and team cohesion. Staff adopted common
planning templates, enabling a shared and systematic approach to curriculum design. These
sessions supported professional dialogue, alignment of teaching practices, and continuity of
learning, particularly within the Years P-2 classroom where three teachers shared responsibility
for team teaching. Collaborative planning time was also used to moderate student work, analyse
assessment data, and inform responsive teaching practices. The use of shared templates and
centralised documentation within a common Google Drive ensured clarity, consistency and
accessibility of planning across the team.

Professional learning remained a key focus throughout the year. All teaching staff completed
targeted professional development with Decodable Readers Australia and undertook
comprehensive training in the Victorian Teaching and Learning Model 2.0. In addition to external
training through the Victorian Academy of Teaching and Learning, staff engaged in ongoing,
school-based professional learning sessions on a fortnightly basis. Staff also participated in
Professional Learning Teams with neighbouring schools within the Small Schools Cluster, meeting
twice per term to collaboratively address shared problems of practice.

The continued implementation of Auslan as the school’'s Language curriculum was a further
highlight of 2025. Both students and families responded positively to the program, with students
demonstrating strong engagement and progress. This was evident in their ability to confidently
perform signed songs and presentations at school assemblies and events. Following a period of
exemption from language provision, the successful establishment and growth of the Auslan
program represents a significant achievement for the school.
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Wellbeing

The implementation of uEducateUs as a platform for recording case notes enabled staff to
maintain accurate, centralised and accessible records of student wellbeing concerns and
interventions. This supported improved communication among staff and ensured a more
consistent and informed approach to responding to student needs. The appointment of an
Inclusion Leader for a six-month period further strengthened targeted support for students,
particularly those requiring adjustments, while also building staff capacity in inclusive practices.

Student wellbeing was also supported by the redeveloping of our Wellbeing Officer's timetable to
allow for regular weekly check-ins with identified students and facilitated structured lunchtime
activities. The initiatives provided additional opportunities for connection, early intervention and
the development of positive relationships. The continuation of our weekly Wellbeing Wednesday
lessons ensured that all students explicitly engaged with social and emotional learning,
complemented by the introduction of a weekly wellbeing award at assembly that recognised and
reinforced positive behaviours and attitudes.

The establishment of our Mental Health and Wellbeing Leader role provided strategic oversight of
wellbeing initiatives and ensured alignment with Department priorities. This role supported the
implementation of evidence-based programs and contributed to a more cohesive and proactive
approach to student wellbeing.

Individual Education Plans (IEPs) were developed and regularly reviewed for all students,
incorporating both academic and wellbeing goals. The school also increased the frequency and
consistency of Student Support Group (SSG) meetings, strengthening partnerships with families
and external agencies and ensuring that student progress was closely monitored and responsive
to need. Student voice was heard via student-led conferences in these SSG.

Whole-school approaches such as the Respectful Relationships program continued to underpin
the school’s wellbeing framework, promoting positive interactions, resilience and emotional
literacy. Importantly, all staff, including Education Support staff, demonstrated a consistent and
proactive approach to encouraging positive student behaviour and supporting wellbeing,
contributing to a safe and inclusive learning environment.

The school also actively participated in key wellbeing initiatives, including R U OK? Day, to
promote awareness of mental health and the importance of checking in with others. Collectively,
these strategies contributed to a strengthened culture of care and support, resulting in improved
wellbeing outcomes for students.

Engagement

2025 saw a pleasing 35% of students with an attendance of between 95% and 100%. This was
11% higher than similar schools and 8% higher than the state average. Additionally, 76% of
students had an attendance of over 90% - the best data since before 2022. Our increasing
attendance data can be attributed to an increase in the number of SSGs addressing this issue
over the year, in addition to the provision of the many and varied programs to engage our
learners.
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Throughout the year, we prioritised the provision of a diverse range of programs and opportunities
to enhance student engagement and connection to learning. Students participated in a variety of
enrichment activities, including Responsible Pet Ownership sessions, cybersafety education, and
waste management initiatives, all of which supported the development of responsible and
informed citizens. The school also engaged in events such as National Simultaneous Story Time.

The school also strengthened its partnership with Stanhope Kindergarten through a range of
shared activities, including an Easter celebration featuring an egg hunt and hat parade,
participation in Book Week activities including a fancy-dress parade, and an end-of-year event
incorporating water-based activities. These initiatives supported a smooth and positive transition
for children entering Prep, while also fostering strong connections with families and the broader
community.

A strong emphasis was placed on experiential and extracurricular learning opportunities. Students
in Years 4-6 attended a highly valued camp to Canberra in November and they were able to
attend the National Remembrance Day Service. This camp provided rich connections to history
and civic understanding. Further opportunities included Cluster Days with neighbouring schools,
participation in the MARC/MACC program, and a whole-school Literacy Day held in Girgarre. The
End of Year Celebration Day, featuring a trip to the Bendigo Mine, provided an engaging and
memorable conclusion to the school year.

Sport and physical activity were also key components of the school’'s engagement strategy.
Students participated in the St Patrick’'s Swimming Carnival, a week-long swimming program, and
additionally benefited from the Sporting Schools program, including Bluearth activities and
specialised coaching sessions. These opportunities supported physical wellbeing while fostering
teamwork and school spirit.

Senior students were provided with targeted learning and leadership opportunities. Interrelate
delivered online health education for students in Years 5 and 6, while transition activities
supported Year 6 students in preparing for secondary school. Students in Years 3—6 also had the
opportunity to participate in the Lions Club Public Speaking program, promoting confidence and
communication skills.

Student voice and responsibility were further encouraged through the allocation of meaningful
student roles, including gardening, watering, raising the flag and ensuring the bins are put out for
collection on a weekly basis.

Collectively, these programs and opportunities reflect the school’s ongoing commitment to
fostering high levels of student engagement, wellbeing and holistic development.

Other highlights from the school year

Throughout 2025, the school strengthened its connections with the local community and
broadened opportunities for student engagement through active participation in a wide range of
events, partnerships and leadership initiatives. A key highlight was the Years 4-6 Canberra
Camp, which was made possible through strong community support, including financial
contributions from local organisations such as the Stanhope and District Development Committee.
This reflects the high level of community investment in student learning and experiences.

School leadership maintained a visible and active presence within the community, with the
Principal contributing to both the Stanhope and District Development Committee and the
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Stanhope Voices Health Committee. Student leaders also engaged with the broader community,
including attending an RSL meeting and representing the school at significant civic events. The
school proudly hosted the local Remembrance Day service, further strengthening its role as a
central hub within the community.

Students were provided with numerous opportunities to engage in community events and
showcase their talents. The school coordinated children’s activities at the local Food and Wine
Festival, submitted student artwork to the Kyabram Show, and attended the opening of the
Montevideo mural in Stanhope. Students also achieved success in sport, with individuals
progressing to regional levels, and participated in a variety of sporting events including Waranga
and Kaboom competitions, as well as a whole-school Down ball Day.

Strong partnerships supported a rich extracurricular program. Visiting contributors, including
Police Officer Frank and music instructors Claire and Glenn, enhanced student learning and
engagement. Students were also supported to participate in leadership and public speaking
through the Lions Club at multiple levels, while school leaders attended the GRIP Leadership
Conference and met with the Echuca Mayor, Daniel Mackerell, further developing their civic
understanding and leadership capacity.

Transition and community connection remained a priority, with regular kindergarten visits
supporting a smooth pathway into school. The year concluded with a well-attended end-of-year
concert, Christmas carols and graduation ceremony, with local community groups and businesses
contributing awards to recognise student achievement.

Collectively, these initiatives highlight the school’s strong commitment to fostering meaningful
community partnerships and providing students with diverse opportunities to engage, lead and
succeed.

Financial performance

By the end of 2025 our school had a healthy surplus. This was achieved through judicious use of
funding supplied through the Student Resource Packaging. Our funding and planning supported
being able to maintain two separate classes - a P-2 class and a 3-6 class, in addition to having
engaged a full-time teacher to facilitate this.

We received the following grants:
e Small Schools Program Risk Reduction Support Grant ($5,000)

¢ Bates Family Foundation ($5,000). We used this grant to fund the following initiatives:
Canberra Camp ($1,000), Laptops ($4,000)

¢ Stanhope and District Development Committee ($2,000). The committee granted these
funds towards the Canberra Camp and towards the bus costs.

e Parliament and Civics Education Rebate grant ($337.50) towards camp for the purpose of
studying civics and citizenship.

¢ Sporting Schools ($3,900). This funding was used to fund fortnightly sport sessions run by
Bluearth and weekly sport coaching sessions by a local coach.
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¢ National Student Wellbeing Program (Chaplaincy) - allowing us to continue to employ our
Wellbeing Officer

Notable expenditure:

¢ Refurbishment and maintenance in buildings, including painting ($12,680)

Plumbing, including repairing and replacing burst pipes on the oval ($9,215)
Soft fall for playground ($1,100)

Renewal of termite bait stations ($3,255)

Replacement of split systems in server room and 3-6 classroom ($6,700)

For more detailed information regarding our school please visit our website at
https://stanhopeps.vic.edu.au/
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PERFORMANCE SUMMARY

The Performance Summary for government schools provides an overview of how this school is contributing to the
objectives of the Education State and how it compares to other Victorian government schools.

All schools work in partnership with their school community to improve outcomes for children and young people. Sharing
this information with parents and the wider school community helps to support community engagement in student
learning, a key priority of the Framework for Improving Student Outcomes 2.0 (FISO 2.0).

Refer to the ‘How to read the Annual Report’ section for help on how to interpret this report.

SCHOOL PROFILE

Enrolment Profile

A total of 14 students were enrolled at this school in 2025, 6 female and 8 male. NDA had English as an additional
language and 43% were Aboriginal or Torres Strait Islander.

Overall Socio-Economic Profile

The overall school’s socio-economic profile is based on the school’s Student Family Occupation and Education index
(SFOE). SFOE is a measure of socio-educational disadvantage of a school, based on educational and employment
characteristics of the parents/carers of students enrolled at the school. Possible SFOE band values are: Low, Low-
Medium, Medium and High. A ‘Low’ band represents a low level of socio-educational disadvantage, a ‘High’ band
represents a high level of socio-educational disadvantage. This school's SFOE band value is High.

Parent Satisfaction Summary

The percentage endorsement by parents on their General School Satisfaction, as reported in the annual
Parent/Caregiver/Guardian Opinion Survey. Percent endorsement indicates the percent of positive responses (agree or
strongly agree) from parents who responded to the survey.

2025

% positive endorsement General School Satisfaction School NDP
(Parent/Caregiver/Guardian Opinion Survey)

Similar schools 96.3%

State 82.0%

School Staff Survey

The percentage endorsement by staff on School Climate, as reported in the annual School Staff Survey. Percentage
endorsement indicates the percent of positive responses (agree or strongly agree) from staff who responded to the
survey.

2025

% positive endorsement School Climate (School Staff Survey) School 82.7%
Similar schools 81.7%

State 77.4%
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LEARNING

Teacher Judgement of student achievement against the Victorian Curriculum

Percentage of students working at or above age expected standards in English and Mathematics.

2025
English Prep - 6 % of students at or above age expected School 91.1%
standards
Similar schools 80.0%
State 86.3%
Mathematics Prep - 6 % of students at or above age expected School 93.3%
standards
Similar schools 83.9%
State 84.2%
NAPLAN
Percentage of students in the Strong or Exceeding proficiency levels in NAPLAN.
2025 3-year
average
Reading Year 3 % of students Strong or Exceeding School NDP NDP
proficiency levels
Similar schools 70.7% 61.1%
State 69.5% 69.3%
Reading Year 5 % of students Strong or Exceeding School NDP 50.0%
proficiency levels
Similar schools 58.0% 58.1%
State 73.9% 74.6%
Numeracy Year 3 % of students Strong or School NDP NDP
Exceeding proficiency levels
Similar schools 65.8% 63.8%
State 66.2% 66.4%
Numeracy Year 5 % of students Strong or School NDP 50.0%
Exceeding proficiency levels
Similar schools 55.6% 55.7%
State 69.1% 68.1%

NAPLAN relative growth

The percentage of students in the High and Medium relative growth categories.

Relative growth is determined by comparing a student’s current year result relative to the results of all ‘similar’ Victorian
students (i.e., students in all sectors in the same year level who had the same score two years prior). If the current year
result is in the top 25 percent, their gain level is categorised as ‘High’; middle 50 percent is ‘Medium’; bottom 25 percent is
‘Low’.
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A multi-year average for NAPLAN relative growth will be included in future years as data becomes available.

2025

Reading Year 3 to 5 % of students High or Medium relative School NDP
growth

Similar schools 69.7%

State 74.7%

Numeracy Year 3 to 5 % of students High or Medium relative  School NDP
growth

Similar schools 64.6%

State 74.0%
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WELLBEING

Student Attitudes to School — Sense of Connectedness

The percentage endorsement on Sense of Connectedness factor, as reported in the Attitudes to School Survey
completed annually by Victorian government school students, indicates the percent of positive responses (agree or
strongly agree).

2025 ALED
average
Years 4 to 6 % positive endorsement School 43.3% 54.2%
Similar schools 78.9% 82.2%
State 771% 77.4%

Student Attitudes to School — Managing Bullying

The percentage endorsement on Management of Bullying factor, as reported in the Attitudes to School Survey completed
annually by Victorian government school students, indicates the percent of positive responses (agree or strongly agree).

2025 4-year
average

Years 4 to 6 % positive endorsement School 55.6% 60.0%
Similar schools 82.0% 82.7%

State 76.4% 76.0%
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ENGAGEMENT

Average absence days per student

Absence from school can impact on students’ learning. Common reasons for non-attendance include iliness and
extended family holidays.

2025 average
Prep - 6 School 25.3 23.9
Similar schools 26.8 26.0
State 21.5 21.7

Attendance rate

Attendance rate refers to the average proportion of formal school days students in each year level attended.

2025
Prep School NDP
Year 1 School NDP
Year 2 School NDP
Year 3 School NDP
Year 4 School NDP
Year 5 School NDP
Year 6 School NDP

14 | Department of Education Stanhope Primary School



Department
of Education

ORIA
gmnmn:

FINANCIAL PERFORMANCE AND POSITION

FINANCIAL PERFORMANCE - OPERATING STATEMENT SUMMARY FOR THE
YEAR ENDING 31 DECEMBER 2025

Financial figures are as of 18 March 2026.

Revenue Actual
Student Resource Package $446,333
Government Provided DET Grants $133,742
Government Grants Commonwealth $3,900
Government Grants State $0
Revenue Other $11,749
Locally Raised Funds $11,390
Capital Grants $0
Total Operating Revenue $607,114
Equity Actual
Equity (Social Disadvantage) $5,000
Equity (Catch Up) $0
Equity (Social Disadvantage - Extraordinary Growth) $0
Equity Total $5,000

The equity funding reported above is a subset of the overall revenue reported by the school.

Expenditure Actual
Student Resource Package' $505,320
Adjustments $0
Books & Publications $0
Camps/Excursions/Activities $5,976
Communication Costs $941
Consumables $8,513
Miscellaneous Expenses? $9,250
Agency Staff $0
Professional Development $4,757
Equipment/Maintenance/Hire $16,238
Property Services $78,434
Salaries & Allowances? $28,795
Support Services $34,256
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Expenditure Actual
Trading & Fundraising $1,410
Motor Vehicle Expenses $0
Travel & Subsistence $0
Utilities $11,148
Total Operating Expenditure $705,037
Net Operating Surplus/-Deficit ($97,923)
Asset Acquisitions $0

1 Student Resource Package Expenditure figures are subject to change during the reconciliation process.
2 Miscellaneous Expenses include bank charges, administration expenses, insurance and taxation charges.

3 Salaries and Allowances refers to school-level payroll.

16 | Department of Education Stanhope Primary School



Department
of Education

ORIA
Eearmment

FINANCIAL POSITION AS AT 31 DECEMBER 2025

Funds Available Actual
High Yield Investment Account $179,031
Official Account $10,496
Other Accounts $0
Total Funds Available $189,528
Financial Commitments Actual
Operating Reserve $33,286
Other Recurrent Expenditure $0
Provision Accounts $1,182
Funds Received in Advance $9,769
School Based Programs $93,310
Beneficiary/Memorial Accounts $0
Cooperative Bank Account $0
Funds for Committees/Shared Arrangements $7,021
Repayable to the Department $0
Asset/Equipment Replacement < 12 months $0
Capital - Buildings/Grounds < 12 months $0
Maintenance - Buildings/Grounds < 12 months $34,739
Asset/Equipment Replacement > 12 months $0
Capital - Buildings/Grounds > 12 months $0
Maintenance - Buildings/Grounds > 12 months $0
Total Financial Commitments $179,307

All funds received from the Department of Education, or raised by the school, have been expended, or committed to
subsequent years, to support the achievement of educational outcomes and other operational needs of the school,
consistent with department policies, School Council approvals and the intent/purposes for which funding was provided or
raised.
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